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Abstract: This study investigates the impact of peer feedback on students’ 

achievement in writing recount texts among eleventh-grade students at SMA 

IBA Palembang. The research aims to determine whether the application of 

peer feedback can significantly enhance students’ writing performance 

compared to conventional teaching methods. Employing a quasi-

experimental design, the study involved 68 students divided into two groups: 

the experimental group, which received peer feedback treatment, and the 

control group, which was instructed using traditional methods. Data were 

collected through pre-tests and post-tests and analyzed using paired and 

independent sample t-tests. The findings from the paired t-test revealed a 

significant improvement in the experimental group (t = -17.985, p = .000), 

while the control group showed no notable progress. Furthermore, the 

independent t-test indicated a significant difference between both groups (t = 

8.331, p = .000). These results demonstrate that peer feedback is an effective 

strategy for improving students’ writing performance. 
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INTRODUCTION 

Writing is an important skill that 

helps people share their thoughts, ideas, 

and experiences, and it plays a vital role 

in both education and the workplace. 

Gunadevi and Narayana (2017) 

emphasize that writing is an essential 

means of communicating meaningful 

ideas. Similarly, Sakkir et al. (2016) 

explain that writing transforms spoken 

language into written form, enabling 

students to strengthen their thinking and 
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language skills. Writing also enhances 

creativity and self-expression (Khazaal, 

2019). In addition, writing enables 

individuals to convey their feelings, 

opinions, and ideas in a well-organized 

manner, making it easy for readers to 

understand the message (Sartika & Nery, 

2018). Therefore, writing serves as a 

powerful tool for developing 

communication skills and supporting 

overall learning. 

Writing plays a crucial role in 

students’ academic development; 

however, many still struggle with this 

skill (Sartika et al., 2024). Difficulties 

often arise because students cannot 

clearly organize their ideas, select 

appropriate vocabulary, or apply correct 

grammar. McWhorter (2012) noted that 

students frequently face challenges in 

creating smooth and logical sentence 

flow, while Ratnawati et al. (2018) found 

that errors in punctuation, spelling, and 

grammar are common in student writing. 

Although writing is essential for learning, 

many students do not enjoy the process 

(Thi & Anh, 2019). In the context of 

English learning, students often feel 

unmotivated and lack confidence due to 

limited vocabulary (Aini & Indah, 2023). 

Therefore, addressing these challenges is 

essential to help students develop 

stronger writing skills and become more 

confident language learners. 

One important writing genre that 

high school students must master is the 

recount text. According to Anderson and 

Anderson (2003), a recount text is a type 

of writing that retells past events in 

sequence. However, students often find 

recount writing challenging because they 

struggle to organize ideas, choose 

appropriate vocabulary, and apply correct 

grammar (Za’in, 2017). Similarly, 

Khairunnisaak et al. (2022) point out that 

students’ difficulties extend to several 
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aspects of writing, including content, 

organization, vocabulary, grammar, and 

mechanics. Together, these issues 

indicate that many students still need 

substantial support to produce clear and 

effective recount texts. 

To help students with these 

problems, peer feedback is one method 

that can improve writing skills. Peer 

feedback occurs when students review 

each other’s work and provide 

suggestions for improvement. This helps 

them learn together and improve their 

writing skills (Sackstein, 2017). Sharmin 

(2019) explained that peer feedback helps 

students organize their writing, fix 

grammar mistakes, and make their ideas 

clearer. It also makes learning more 

interactive and encourages students to 

take part in writing activities 

(Wakabayashi, 2013). Mahdiya (2021) 

also found that peer feedback in 

Indonesian schools increases students' 

interest in writing and helps them 

improve their skills. By utilizing peer 

feedback, students can learn from one 

another and become more confident in 

their writing skills. 

A preliminary study conducted at 

SMA IBA Palembang on July 22, 2024, 

revealed that students struggled with 

writing recount texts. After speaking with 

an English teacher, it was found that 

students struggled with generating ideas, 

selecting the appropriate words, and 

applying correct grammar.  Many 

students also found writing classes 

boring, which made them less motivated 

to improve. Previous studies have shown 

that peer feedback can help students 

overcome writing difficulties and 

improve their overall performance. 

Fatimah and Suharto (2017) found that 

students who used peer feedback showed 

noticeable improvement in their writing 

skills. Similarly, Kerman et al. (2024) 
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reported that students who received 

feedback from classmates produced better 

essays with clearer ideas. Fatimah and 

Madya (2020) also emphasized that peer 

feedback aids students in correcting 

errors in their writing. Together, these 

findings highlight the effectiveness of 

peer feedback in supporting students’ 

writing development. 

Due to these challenges and the 

benefits of peer feedback, this study 

aims to investigate how peer feedback 

can help eleventh-grade students at 

SMA IBA Palembang enhance their 

writing skills, particularly in writing 

recount texts. 

 

METHODOLOGY 

A quasi-experimental design using 

pre-test and post-test control groups was 

applied to examine how peer feedback 

influenced students’ recount writing 

skills. The research took place at SMA 

IBA Palembang and involved eleventh-

grade students as participants. The study 

followed clear steps to ensure accurate 

results. 

The participants in this study were 

68 eleventh-grade students at SMA IBA 

Palembang, divided into two classes 

(XI.1 and XI.2), each with 34 students. 

The researcher used a total sampling 

method, meaning all students in these two 

classes took part in the study. The 

experimental group (XI.1) received 

instruction through the peer feedback 

strategy, while the control group (XI.2) 

was taught using conventional teaching 

methods. 

The research design was clearly 

outlined and deemed suitable for 

achieving the study's objectives. The 

study was conducted over 12 meetings, 

including pre-tests, treatment sessions, 

and post-tests. The process followed 

these steps. 
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A pre-test was administered prior to 

the treatment to assess the students’ 

initial writing abilities. Berger (2018) 

explained that a pre-test is used to 

measure what students know before an 

experiment starts. In this study, students 

from both groups wrote a recount text, 

and their scores were saved for later 

comparison with the post-test scores. 

The experimental group received 

10 sessions of peer feedback activities, 

while the control group followed normal 

lessons. Each session covered different 

parts of recount text writing. The full 

schedule is shown in Table 1. 

Table 1  

Treatment Schedule 

 
Meeting Topic 

1. Introduction to recount texts and peer 

feedback 

2. Analyzing sample recount texts 

3. Drafting recount texts with 

guidance 

4. Learning how to give and receive 

feedback 

5. First peer feedback session 

6. Revising drafts using feedback 

7. Second peer feedback session 

8. Final revisions and editing 

9. Presenting final recount texts 

10. Reviewing the peer feedback process 

 

Table 1 outlines the peer feedback 

treatment process, showing a structured 

approach to improving students’ writing 

skills. Comparing pre-test and post-test 

results determined the effectiveness of 

peer feedback in enhancing writing 

achievement. 

After the treatment, students took 

a post-test to check if their writing had 

improved. Berger (2018) said that a post-

test measures learning after an 

experiment. The same writing test from 

the pre-test was used again, and the 

scores were compared to see if peer 

feedback helped students improve their 

writing skills. 

This study involved 68 eleventh-

grade students at SMA IBA Palembang, 

equally assigned to experimental and 

control groups. Employing a quasi-

experimental design, it investigated the 

effect of peer feedback on students’ 
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recount writing performance. Data were 

obtained through validated pre-tests and 

post-tests. The experimental group 

received 10 peer feedback sessions, while 

the control group received conventional 

instruction. Students’ writing 

performance was assessed using Lees’ 

(2017) rubric, which evaluated content, 

structure, and language features. 

For data analysis, SPSS 26 was 

used to run descriptive statistics and 

hypothesis testing. Since the data were 

normally distributed, a paired sample t-

test was conducted, revealing a 

significant improvement in the 

experimental group’s writing 

performance after using peer feedback. 

This finding shows that peer feedback 

effectively enhanced students’ writing 

skills. 

 

RESULTS AND DISCUSSION  

Before testing the hypothesis, 

normality and homogeneity tests were 

conducted for the pre-test and post-test 

scores of both groups. The Kolmogorov–

Smirnov test was used to check 

normality, and based on the criterion that 

a p-value above 0.05 indicates normal 

distribution, the data were confirmed to 

be normally distributed. 

Table 2 

Normality Test Results 

 

 

 
 

The test results showed that three 

datasets—the post-test experimental 

group, pre-test control group, and post-

test control group—had p-values above 

0.05, indicating normal distribution. Only 

the pre-test experimental group had a p-

value of 0.000, meaning it was not 

normally distributed. Since most datasets 

Group Test Kolmo-

gorov-

Smirnov 

Alpha 

(0.05) 

Result 

Experimental Pre-test 

Pre-test 

.000 <0.05 Not 

Normal 

 Post-test .083 >0.05 Normal 

Control Pre-test .094 >0.05 Normal 

 Post-test .200 >0.05 Normal 
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were normal, the data were still 

acceptable for parametric tests. 

Therefore, paired sample t-tests and 

independent sample t-tests were used. 

The paired sample t-test measured the 

improvement in the experimental group’s 

writing scores after using the peer 

feedback strategy. 

Table 3 
The Result of the Paired Sample t-test 

 
By Using 

Peer 

Feedback 

Paired Sample T-test H₀ Hₐ 

t Df Sig 

(2Tailed) 

  

-

17.985 

33 .000 Rejected Accepted 

 

The result shows Sig. (2-tailed) = 

.000 < 0.05, meaning there was a 

significant difference in students’ writing 

scores before and after the treatment. 

This suggests that peer feedback 

contributed to the improvement of 

students’ writing skills. 

The independent t-test was used to 

compare the post-test scores between the 

experimental and control groups. Based 

on Table 3, the result shows Sig. (2-

tailed) = .000 < 0.05. This means there 

was a significant difference between the 

two groups. The experimental group 

performed better, showing that peer 

feedback was more effective than 

conventional methods. 

Table 4 

Independent Sample t-test Result 

 
Group T Df Sig. H₀ Hₐ 

Experimental 8.331 66 .000 Rejected Accepted 

Control 

 

The results of this study show that 

peer feedback greatly improved students' 

writing skills in recount texts. The paired 

sample t-test showed a clear improvement 

in the experimental group’s writing scores 

after receiving the treatment. This 

supports Sharmin (2019), who stated that 

peer feedback helps students organize 

their writing, fix grammar mistakes, and 

express their ideas more clearly. 

The teaching process in this study 

included ten treatment sessions, along 

with pre-test and post-test assessments. 

At first, students in the experimental 

group faced challenges, such as a lack of 
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confidence in giving and receiving 

feedback. However, over time, they 

became more comfortable. By the middle 

of the sessions, students actively gave 

feedback to their peers and revised their 

writing based on suggestions they 

received. 

This shows that peer feedback 

encourages students to take part in the 

writing process, develop critical thinking, 

and improve their revision skills. 

Although some students struggled at first, 

they became more confident with 

practice. Fatimah and Madya (2020) also 

found that peer feedback helps students 

fix their writing mistakes. This means 

peer feedback supports independent 

learning and helps students analyze and 

improve their writing. Therefore, using 

peer feedback in writing classes can make 

learning more interactive and help 

students become more active and 

reflective writers. 

CONCLUSION 

The findings of this study confirm 

that peer feedback significantly enhances 

the writing achievement of eleventh-

grade students at SMA IBA Palembang. 

Students taught through peer feedback 

showed greater improvement than those 

who received traditional instruction. The 

strategy effectively encouraged active 

participation, collaboration, and 

reflection, which contributed to better 

writing performance, especially in 

recount texts. Overall, peer feedback 

proved to be an effective and engaging 

approach that supports students’ writing 

development. 

 

REFERENCES  

Aini, N., & Indah, R. N. (2023). Manga is 

our world: The use of manga as 

media in teaching writing recount 

text. English Education: Jurnal 

Tadris Bahasa Inggris, 16(2), 285-

303. http://dx.doi.org/10.24042/ee-

jtbi.v16i2.18162 

 

Anderson, M., & Anderson, K. (2003). 

Text types in English 1-2. 

http://dx.doi.org/10.24042/ee-jtbi.v16i2.18162
http://dx.doi.org/10.24042/ee-jtbi.v16i2.18162


 

Language and Education Journal, Volume 10, No. 2, November 2025 

 

216 

 

Macmillan Education Australia 

PTY. LTD.  

 

Berger, A. A. (2018). Media and 

communication research methods: 

An introduction to qualitative and 

quantitative approaches. Sage 

Publications.     

 

Fatimah, N., & Madya, S. (2020). 

Improving students’ essay writing 

skills by implementing peer 

feedback. LingTera, 7(1), 84-100. 

http://dx.doi.org/10.21831/lt.v7i1.1

4569 

 

Fatimah, S., & Suharto, G. (2017). Using 

peer feedback technique to improve 

students’ writing skills: A quasi-

experimental study among 

secondary students. Journal of 

English Language and Language 

Teaching (JELLT, 1(2), 40-48. 

https://doi.org/10.36597/jellt.v1i2.1

870 

 

Gunadevi, N., & Narayana, T. (2017). 

Enhancing of writing skill and 

common problems. International 

Journal of Applied Research, 3(10), 

258-261. 

https://www.allresearchjournal.com

/archives/?year=2017&vol=3&issu

e=10&part=D&ArticleId=4503 

 

Kerman, N. T., Noroozi, O., Banihashem, 

S. K., Karami, M., & Biemans, H. 

J. A. (2024). Online peer feedback 

patterns of success and failure in 

argumentative essay writing. 

Interactive Learning Environments, 

32(2), 614–626. 

https://doi.org/10.1080/10494820.2

022.2093914 

 

Khairunnisaak, Sartika, D., & Asmara, R. 

(2022). The analysis of students’ 

difficulties in writing recount text. 

Journal of English Education 

Program, 3(1), 59-

66.10.26418/jeep.v3i1.50496 

 

Khazaal, E. N. (2019). Improving 

postgraduates’ academic writing 

skills with summarizing strategy. 

Arab World English Journal 

(AWEJ), 10(3), 413-428. 

https://doi.org/10.24093/awej/vol10

no3.29 

 

Mahdiya, M. A. (2021). Improving the 

students’ writing skill in descriptive 

text through picture word inductive 

model. Jurnal Dialektika, 8(2), 

147–155. 

https://doi.org/10.58436/jdpbi.v8i2.

610 

 

McWhorter, K. T. (2012). Expressways: 

Scenarios for paragraph and essay 

writing. Pearson Higher Education.     

 

Nuryadi, N., Astuti, D., Utami, S., & M 

Budiantara, M. B. (2017). Dasar-

dasar statistik penelitian.  Sibuku 

Media. www.sibuku.com 

 

Ratnawati, R., Faridah, D., Anam, S., & 

Retnaningdyah, P. (2018). 

Exploring academic writing needs 

of Indonesian EFL undergraduate 

students. Arab World English 

Journal (AWEJ), 9(4), 420-432. 

https://dx.doi.org/10.24093/awej/vo

l9no4.31 

 

Sackstein, S. (2017). Peer feedback in the 

classroom: Empowering students to 

be the experts. In M. Calderone 

(Ed.). www.ascd.org pp.7. ASCD 

 

http://dx.doi.org/10.21831/lt.v7i1.14569
http://dx.doi.org/10.21831/lt.v7i1.14569
https://doi.org/10.36597/jellt.v1i2.1870
https://doi.org/10.36597/jellt.v1i2.1870
https://www.allresearchjournal.com/archives/?year=2017&vol=3&issue=10&part=D&ArticleId=4503
https://www.allresearchjournal.com/archives/?year=2017&vol=3&issue=10&part=D&ArticleId=4503
https://www.allresearchjournal.com/archives/?year=2017&vol=3&issue=10&part=D&ArticleId=4503
https://doi.org/10.1080/10494820.2022.2093914
https://doi.org/10.1080/10494820.2022.2093914
https://doi.org/10.24093/awej/vol10no3.29
https://doi.org/10.24093/awej/vol10no3.29
https://doi.org/10.58436/jdpbi.v8i2.610
https://doi.org/10.58436/jdpbi.v8i2.610
http://www.sibuku.com/
https://dx.doi.org/10.24093/awej/vol9no4.31
https://dx.doi.org/10.24093/awej/vol9no4.31
http://www.ascd.org/


 

Fadilatu Sabrina, Amalia Hasanah, Mirrah Salsabila 

 

217 

 

Sakkir, G., Rahman, Q., & Salija, K. 

(2016). Students’ perception on 

social media in writing class at 

STKIP Muhammadiyah Rappang, 

Indonesia. International Journal of 

English Linguistics, 6(3), 170-175. 

http://dx.doi.org/10.5539/ijel.v6n3p

170 

 

 

Sartika, D., & Nery, R. (2018). The effect 

of PLEASE strategy and writing 

interest toward students’ writing 

skill. Journal of English Education 

and Linguistics, 2(1), 20-32. 

 

Sartika, D., Fitriati, S. W., & Pratama, H. 

(2024). Investigating the effects of 

four-square writing technique on 

EFL students’ writing performance 

in Indonesia. The New Educational 

Review, 76, 149-

161.https://doi.org/10.15804/tner.2

024.76.2.11 

Sharmin, S. (2019). Peer feedback as a 

strategy to teach writing to first-

year students. Anglisticum: Journal 

of the Association-Institute for 

English Language and American 

Studies, 8(12), 10-19. 

https://doi.org/10.5281/zenodo.359

0114 

 

Sujianto, A. E. (2009). Aplikasi statistik 

dengan SPSS 16.0. Prestasi 

Pustaka. 

 

Thi, D., & Anh, N. (2019). EFL student’s 

writing skills: Challenges and 

remedies. IOSR Journal of 

Research & Method in Education 

(IOSR-JRME), 9(6), 74-84. 

https://doi.org/10.9790/7388-

0906017484 

 

Wakabayashi, R. (2013). The effects of 

the peer feedback process on 

reviewers' own writing. English 

Language Teaching, 6(9), 177-192. 

http://dx.doi.org/10.5539/elt.v6n9p

177 

 

Za’in, D. L. (2017). An investigation of 

students' problems in writing 

recount text at the first semester of 

the eighth grade of SMPN 4 Bandar 

Lampung in the academic year of 

2016/2017 (Undergraduate thesis). 

UIN Raden Intan Lampung. 

http://repository.radenintan.ac.id/id/

eprint/793 

http://dx.doi.org/10.5539/ijel.v6n3p170
http://dx.doi.org/10.5539/ijel.v6n3p170
https://doi.org/10.15804/tner.2024.76.2.11
https://doi.org/10.15804/tner.2024.76.2.11
https://doi.org/10.5281/zenodo.3590114
https://doi.org/10.5281/zenodo.3590114
https://doi.org/10.9790/7388-0906017484
https://doi.org/10.9790/7388-0906017484
http://dx.doi.org/10.5539/elt.v6n9p177
http://dx.doi.org/10.5539/elt.v6n9p177
http://repository.radenintan.ac.id/id/eprint/793
http://repository.radenintan.ac.id/id/eprint/793

