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Abstract: This study examines the impact of multicultural learning 

environments on students’ motivation to learn English within the context of 

Sekolah Indonesia Kuala Lumpur (SIKL) in Malaysia. As a cross-cultural 

educational setting, SIKL serves as a unique space where diverse linguistic 

backgrounds, cultural identities, and social values converge, shaping 

students’ language learning experiences. Adopting a sociocultural 

perspective, this research examines how students’ interactions, cultural 

exchanges, and community practices contribute to their intrinsic and 

extrinsic motivation in English learning. Utilizing a qualitative case study 

approach, data were collected through classroom observations, interviews 

with students and teachers, and document analysis. The findings reveal that 

exposure to multiple cultures within the school environment fosters greater 

openness, communicative confidence, and positive attitudes toward English 

as a global language. Moreover, the presence of culturally responsive 

teaching practices and peer support systems significantly enhances students’ 

engagement and motivation. This study underscores the importance of 

acknowledging and integrating multicultural dynamics into language 

education to create more inclusive, motivating, and practical English 

learning experiences in international and Indonesian schools abroad. 
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INTRODUCTION  

In an increasingly globalized 

era, proficiency in English has 

become a necessity and a crucial 

competence that opens doors to  

 

information access, professional 

opportunities (Ahamed, 2025), and 

cross-cultural interaction (Khan et 

al., 2025). English is no longer 

mailto:afieelsaif@gmail.com
mailto:why.lestari94@gmail.com
mailto:zainuddintutik@ymail.com


 

Nur Afifah Aminah Hasanah, Wahyu Lestari, Zainuddin 

 

315 

 

merely a means of communication 

(Islam, 2022) but a bridge 

connecting civilizations that 

facilitates the exchange of ideas 

and global collaboration, serving as 

the primary lingua franca in 

various domains, including 

science, technology, business, and 

diplomacy (Murali et al., 2025). 

Therefore, efforts to enhance the 

effectiveness of English language 

learning, especially in dynamic 

educational environments, remain 

a primary focus in applied 

linguistics and education research, 

aiming to equip learners with the 

necessary communicative 

competence for global citizenship 

(Zainuddin & Wafi, 2024). 

Motivation, as one of the 

most significant predictors of 

language learning success, plays a 

central role in the second language 

(L2) acquisition process (Li et al., 

2025). High motivation encourages 

learners to invest more time and 

energy in learning activities, 

overcome obstacles, and maintain 

perseverance in the face of 

challenges. Empirical research has 

also confirmed this relationship, as 

Ahamed (2025) reported that 

students with higher integrative 

motivation achieved significantly 

better results in communicative 

tasks compared to those with lower 

motivation. Similarly, Khan et al. 

(2025) found that motivational 

levels were strongly correlated 

with learners' willingness to 

participate in English-medium 

classroom discussions. 

Contemporary motivational 

theories in L2 learning, such as the 

L2 Motivational Self System, 

emphasize the role of an 
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individual's ideal L2 self and 

ought-to L2 self in driving learning 

behavior (Pawlak et al., 2025). 

However, the complexity of this 

motivation becomes even more 

apparent when English language 

learning occurs in a culturally rich 

context, where students' diverse 

linguistic backgrounds, cultural 

identities, and social values 

intersect (Aminah et al., 2025). In 

this regard, examining how 

multicultural classroom 

environments shape students' 

motivation provides a more 

concrete lens for understanding the 

interaction between cultural 

diversity and English language 

learning. 

Multicultural learning 

environments, characterized by the 

presence of students from diverse 

ethnic, linguistic, and national 

backgrounds (Shamoa-Nir & 

Milford, 2025), offer unique 

dynamics that can significantly 

influence English language 

learning motivation. These 

environments go beyond mere 

demographic diversity; they 

encompass a pedagogical approach 

that values and integrates various 

cultural perspectives into the 

curriculum and classroom 

practices. Such settings foster 

opportunities for authentic cross-

cultural communication, expose 

learners to different accents and 

communication styles, and can 

enhance intercultural competence 

(Nemouchi & Byram, 2025). All of 

these factors may profoundly 

impact students' attitudes and 

motivation towards English as a 

global language (Lu & Fang, 

2025). Nevertheless, navigating 
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these diverse contexts also presents 

challenges, such as potential 

communication breakdowns or 

cultural misunderstandings, which 

can either hinder or, if managed 

effectively, further stimulate 

motivation. However, despite the 

growing recognition of 

multicultural environments in 

shaping language learning, few 

studies have systematically 

examined how these dynamics 

specifically affect English 

language motivation in Sekolah 

Indonesia Kuala Lumpur (SIKL), 

leaving a critical gap for further 

investigation. 

        By adopting a sociocultural 

perspective, this research argues that 

language learning motivation is not 

merely an individual trait but is 

profoundly shaped and mediated by 

social interaction, cultural exchange, 

and community practices within the 

learning environment (Velmurugan et 

al., 2025). This theoretical lens allows 

researchers to understand how 

students construct meaning, develop 

their L2 identity, and maintain their 

motivation through active 

participation in collaborative 

activities and engagement with 

culturally diverse peers and teachers. 

Concepts such as the Zone of 

Proximal Development (ZPD) and 

communities of practice become 

central to understanding how shared 

experiences and scaffolding within a 

multicultural setting can foster 

intrinsic and extrinsic motivation 

(Rahman, 2024). Therefore, this study 

will meticulously analyse how student 

interactions, the cultural exchanges 

occurring both formally in the 

classroom and informally within the 

school environment, and the 
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overarching community practices 

contribute to their intrinsic and 

extrinsic motivation in English 

language learning. However, although 

sociocultural theory has been widely 

applied in language learning contexts, 

its use to explain motivational 

processes in Indonesian international 

schools remains underexplored, 

creating a need for empirical 

validation in this specific setting. 

           The findings of this study are 

expected to provide valuable insights 

for stakeholders in education, 

particularly for international schools 

and Indonesian schools abroad, 

regarding the importance of 

acknowledging and effectively 

integrating multicultural dynamics 

into language curriculum design and 

teaching practices (Ferrero, 2024). By 

illuminating the specific ways in 

which diversity impacts motivation, 

this research aims to inform the 

development of more culturally 

responsive pedagogies that leverage 

the richness of multicultural 

classrooms (Pandey, 2024). 

Ultimately, this study will underscore 

how the recognition and utilization of 

cultural diversity can create more 

inclusive, motivating, and practical 

English language learning 

experiences, thereby enhancing 

students' communicative competence, 

intercultural awareness, and 

confidence in using English as a truly 

global language. 

         This study aims to address a 

critical gap in the existing literature 

by comprehensively examining the 

impact of multicultural learning 

environments on students' motivation 

to learn English (Brainee, 2024). 

Despite the extensive research on 

second language (L2) motivation and 
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multicultural education, there remains 

a paucity of empirical studies that 

specifically examine how 

multicultural dynamics shape 

students' motivation in Indonesian 

schools abroad. Previous studies have 

primarily focused on general 

classroom motivation or multicultural 

contexts in Western educational 

settings (Ishida & Sekiyama, 2024), 

resulting in a limited understanding of 

how such dynamics operate in 

Indonesian international schools. 

Therefore, this study aims to address 

this gap by focusing on Sekolah 

Indonesia Kuala Lumpur (SIKL), 

Malaysia, an educational institution 

that inherently embodies a cross-

cultural environment. SIKL is 

particularly salient as a research site 

due to its unique position as an 

Indonesian school abroad, serving a 

student body primarily composed of 

Indonesian expatriates from various 

regions, often with distinct local 

languages and cultural nuances, 

alongside potentially other 

nationalities. This daily convergence 

of diverse linguistic backgrounds, 

cultural identities, and social values 

directly shapes students' language 

learning experiences, making SIKL 

an ideal "social laboratory" for this 

inquiry. Furthermore, investigating 

SIKL not only contributes to the 

theoretical understanding of L2 

motivation in multicultural contexts 

but also offers practical insights for 

educators and policymakers to design 

more inclusive and culturally 

responsive language learning 

strategies in Indonesian international 

schools. 

SIKL is particularly salient as a 

research site due to its unique position 

as an Indonesian school abroad, 
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serving a student body primarily 

composed of Indonesian expatriates 

from various regions, often with 

distinct local languages and cultural 

nuances, alongside potentially other 

nationalities. This daily convergence 

of diverse linguistic backgrounds, 

cultural identities, and social values 

directly shapes students' language 

learning experiences, making SIKL 

an ideal "social laboratory" for this 

inquiry. Furthermore, investigating 

SIKL not only contributes to the 

theoretical understanding of L2 

motivation in multicultural contexts 

but also offers practical insights for 

educators and policymakers to design 

more inclusive and culturally 

responsive language learning 

strategies in Indonesian 

international schools. 

 

 

METHODOLOGY  

This study employed a 

qualitative research approach, 

utilizing a case study design, to 

explore how multicultural learning 

environments influence students' 

motivation to learn English at 

Sekolah Indonesia Kuala Lumpur 

(SIKL). The case study method was 

chosen to provide an in-depth, 

contextualized understanding of the 

interactions between cultural diversity 

and student motivation within the 

specific educational setting of SIKL. 

This design enabled the examination 

of students' lived experiences, 

classroom practices, and sociocultural 

factors, aligning with sociocultural 

theory that views learning and 

motivation as socially and culturally 

mediated processes. By focusing on a 

single institution, the study captured 

the complexities of classroom 
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dynamics and the impact of culturally 

responsive pedagogies on student 

engagement and motivation. 

The participants in this study 

consisted of approximately 20-30 

students enrolled in English language 

classes and two English teachers from 

both junior and senior high school 

levels at Sekolah Indonesia Kuala 

Lumpur (SIKL). Participants were 

purposively selected based on their 

active involvement in multicultural 

classroom environments and English 

learning activities. The student group 

represented diverse cultural and 

regional backgrounds, including 

Indonesian ethnicities such as 

Javanese, Sundanese, Minangkabau, 

and Bugis, as well as international 

students of Indian, Pakistani, Chinese, 

and Malay heritage. This cultural 

diversity provided a rich context to 

explore how cross-cultural 

interactions influence students' 

motivation to learn English. 

The two teachers were selected 

for their extensive experience in 

teaching in multicultural settings and 

their roles in designing and delivering 

English instruction across various 

levels. Their perspectives contributed 

valuable insights into classroom 

dynamics, student engagement, and 

culturally responsive pedagogy. 

Ethical clearance was obtained prior 

to the study, with all participants 

providing informed consent. The 

research ensured anonymity, 

voluntary participation, and 

confidentiality, adhering to ethical 

standards to protect participants' 

rights and well-being, especially 

important in a multicultural 

educational context. 

Semi-structured interviews were 

conducted with selected students and 
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all three English teachers. The 

interviews explored participants' 

perceptions, attitudes, and 

experiences related to cultural 

diversity, motivation, and the English 

language learning process. Open-

ended guiding questions enabled 

participants to freely express their 

insights while maintaining focus on 

the research objectives. This 

flexibility in the interview format 

enables researchers to probe deeper 

into participants' responses, 

uncovering nuanced insights that may 

not emerge in more structured 

formats. 

Classroom observations were 

conducted in six English classes over 

a period of three weeks. These non-

participant observations aimed to 

document real-time interactions, 

student participation, peer 

collaboration, teacher strategies, and 

cultural references in classroom 

activities. Observation notes followed 

a structured protocol based on 

sociocultural interaction indicators. 

This method allows researchers to 

capture the dynamics of the classroom 

environment and how cultural 

diversity is manifested in teaching 

practices and student interactions. 

Document analysis involved 

examining lesson plans, learning 

modules, student assignments, and 

assessment tasks. These materials 

were analyzed to identify the presence 

of multicultural content and how such 

content was used to support language 

learning and motivation. Document 

analysis provides a complementary 

perspective to interviews and 

observations, allowing researchers to 

assess the alignment between stated 

educational goals and actual 

classroom practices. 
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The triangulation of these 

instruments allowed for a 

comprehensive analysis of both 

student behavior and instructional 

practices within the multicultural 

environment of SIKL. By employing 

multiple data sources, the study 

enhances the validity and reliability of 

the findings, as it provides a more 

holistic view of the research context.   

The data were analyzed using 

thematic analysis, which involved 

repeated reading of interview 

transcripts, observation notes, and 

relevant documents to identify and 

refine initial codes into broader 

themes encompassing student 

motivation, cultural interaction, peer 

influence, and classroom engagement. 

The analytical process combined 

inductive reasoning with theoretical 

underpinnings drawn from the Zone 

of Proximal Development, 

scaffolding, and communities of 

practice. To ensure the 

trustworthiness of the findings, 

methodological strategies such as data 

triangulation, member checking with 

selected participants, and peer 

debriefing with experienced academic 

advisors were employed, thereby 

enhancing the rigor and accuracy of 

the interpretation of 

participants' experiences. 

 

RESULTS AND DISCUSSION  

The analysis of interviews, 

classroom observations, and 

document reviews revealed four 

major themes influencing students’ 

motivation in multicultural learning 

environments at Sekolah Indonesia 

Kuala Lumpur (SIKL): (1) 

intercultural interaction, (2) peer 

collaboration, (3) culturally 
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responsive teaching, and (4) 

motivational orientation.  

1. Themes Influencing Students' 

Motivation 

 

Figure 1. Themes Influencing  

                   Students' Motivation 

 

Intercultural interaction (85%) 

is the most significant factor 

contributing to students’ motivation, 

as diverse cultural exchanges build 

confidence in using the English 

language. Motivational orientation 

(80%) comes second, reflecting both 

intrinsic and extrinsic drivers shaped 

by students’ aspirations. Peer 

collaboration (78%) also plays a key 

role by fostering engagement through 

group learning, while culturally 

responsive teaching (72%) 

demonstrates the importance of 

connecting lessons to students’ 

cultural backgrounds for 

emotional engagement.  

2. Proportion of Themes 

Identified  

 

Figure 2. Proportion of Themes  

                       Identified 

 

The proportional distribution 

of the four themes. Intercultural 

interaction takes the largest share, 

showing its central role in motivating 

students. However, the other three 

themes are also strongly represented, 

highlighting that motivation is not 

shaped by a single element but by the 

combined effect of social, cultural, 
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and pedagogical factors working together in the classroom. 

3. Summary of Findings 

Theme Key Indicators Supporting 

Evidence 

(96) 

Intercultural 

Interaction 

Confidence, active 

participation, and positive 

attitudes 

85 

Peer Collaboration 

Supportive group work, 

engagement, shared 

motivation 

78 

Culturally 

Responsive 

Teaching 

Cultural relevance in lessons, 

emotional engagement 72 

Motivational 

Orientation 

Intrinsic and extrinsic 
80 

 

Summarize the leading 

indicators associated with each 

theme. Intercultural interaction is 

characterized by confidence, active 

participation, and positive attitudes 

toward English. Peer collaboration 

emphasizes supportive group 

dynamics and shared motivation. 

Culturally responsive teaching 

highlights the emotional relevance 

of connecting lessons with 

students’ cultural identities. 

Motivational orientation reflects 

both intrinsic and extrinsic factors, 

ranging from enjoyment and 

curiosity to aspirations for studying 

abroad or future careers. 

Collectively, these findings show 

that motivation is shaped by the 

interplay of internal and external 

influences within a multicultural 

learning context. 

The findings of this study 

highlight the complex and 

beneficial relationship between 

multicultural learning 

environments and students' 

motivation to learn English. The 
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results indicate that exposure to 

cultural diversity, when supported 

by effective teaching methods and 

peer interactions, can significantly 

enhance both intrinsic and extrinsic 

aspects of student motivation 

(Ryan & Deci, 2020). This aligns 

with previous research that 

highlights how diverse learning 

environments provide rich 

opportunities for social 

engagement, authentic 

communication, and the 

development of intercultural 

competence (Ryan & Deci, 2020).   

A key finding was that 

students perceive English as a 

common ground for interacting 

with peers from various cultural 

backgrounds. This perspective 

aligns with sociocultural theory, 

which posits that language learning 

is a socially mediated process in 

which meaning is co-constructed 

through interaction (Vespone, 

2023). The increase in 

communicative confidence 

observed among students, 

particularly during peer discussions 

in mixed groups, confirms the 

classroom's role as a community of 

practice where English serves as a 

tool for meaningful engagement 

(Barungi et al., 2024). These 

findings reinforce the theoretical 

framework of the Zone of Proximal 

Development, which posits that 

peer collaboration and cultural 

exchange simultaneously support 

language development and 

motivation (Liera, 2023). 

The integration of culturally 

responsive teaching emerged as a 

crucial factor influencing 

motivation (Abdalla & Moussa, 

2024) by incorporating cultural 
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content that resonates with 

students' backgrounds, such as 

traditional customs, food, and 

festivals. Teachers helped students 

find personal relevance in the 

material, enhancing both emotional 

engagement and language 

comprehension. This finding 

supports the theory that culturally 

responsive pedagogy affirms 

students' identities and fosters 

higher levels of academic 

involvement. Practically, this 

suggests that teachers in 

multicultural or international 

settings, like SIKL, should 

intentionally design lessons that 

reflect students' cultural 

backgrounds and promote 

intercultural awareness (Ma & 

Wang, 2024). 

Furthermore, the presence of 

both intrinsic and extrinsic 

motivation among students 

indicates that multicultural 

exposure appeals not only to 

learners' curiosity and enjoyment 

but also enhances their goal 

orientation (Hossain, 2024a). 

Students were motivated not only 

by the joy of interacting across 

cultures but also by tangible 

aspirations such as studying 

abroad, advancing their careers, or 

achieving future mobility. These 

findings align with the L2 

Motivational Self System, which 

suggests that the vision of an ideal 

second language self is closely 

linked to personal goals and the 

social roles learners aspire to 

occupy (Liu et al., 2023). For SIKL 

students, the multicultural 

classroom provided a daily 

opportunity to rehearse these 
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agined identities, clarifying and 

emphasizing their goals. 

Significantly, this study 

contributes empirical evidence to 

the under-researched context of 

Indonesian international schools 

abroad. While many studies on 

second language motivation focus 

on homogeneous environments, 

this research demonstrates that 

diverse school populations, such as 

those at SIKL, offer unique 

pedagogical potential. When 

nurtured intentionally, 

multicultural environments act as 

motivational catalysts rather than 

obstacles. However, the study also 

acknowledges that such settings 

require careful facilitation to 

manage cultural differences, 

prevent misunderstandings, and 

ensure inclusiveness for all 

learners (Hossain, 2024b). 

On a broader scale, these 

findings address significant 

educational issues, including 

global citizenship, intercultural 

education, and the 

internationalization of the 

curriculum. As globalization 

continues to shape the educational 

landscape, schools must prepare 

students not only to master English 

but also to navigate diverse social 

environments with empathy and 

competence (Catacutan et al., 

2023) The outcomes of this study 

suggest that fostering multicultural 

understanding within English 

classrooms does more than support 

language acquisition; it cultivates 

attitudes and skills essential for 

participation in a global society 

(Karimova et al., 2024).  

Theoretically, this study 

supports the integration of 
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sociocultural perspectives in 

understanding language motivation, 

particularly in multicultural or 

international school contexts (Bal & 

Savas, 2022). It confirms that 

motivation is not a static internal trait, 

but a dynamic construct shaped by 

social interactions, community 

practices, and cultural relevance 

(Lantolf & Poehner, 2023). 

Practically, it provides evidence-

based recommendations for English 

educators and school leaders to design 

culturally inclusive curricula, foster 

cross-cultural collaboration, and 

recognize student diversity as a 

valuable educational strength. 

 

CONCLUSION 

The findings of this study 

suggest that multicultural learning 

environments have a significant 

influence on students’ motivation to 

learn English in complex and 

dynamic ways. Such environments 

encourage meaningful intercultural 

interaction, enhance confidence in 

using English as a medium of 

communication, and foster both 

intrinsic and extrinsic forms of 

motivation through peer collaboration 

and group participation. Importantly, 

motivation is shown to be shaped not 

only by individual effort but also by 

external cultural and social contexts, 

where identity, interaction, and shared 

experiences collectively contribute to 

students’ engagement. Recognizing 

cultural diversity as a pedagogical 

strength allows schools and educators 

to move beyond language as a mere 

academic subject, positioning it 

instead as a tool for connection, self-

expression, and global awareness. In 

doing so, inclusive and responsive 

teaching practices can support not 



 

Language and Education Journal, Volume 10, No.2, November 2025 

 

330 

 

only improved language outcomes but 

also the holistic development of 

learners as competent, confident, and 

globally minded individuals. 

 

REFERENCES 

Ahamed, K. (2025). English for 

career development: Enhancing 

language proficiency for 

professional success. Journal of 

Linguistics, Literature & 

Communication Studies, 1(1), 

37–49. 

 

Abdalla, H., & Moussa, A. (2024). 

Culturally responsive teaching: 

Navigating models and 

implementing effective 

strategies. Acta Pedagogia 

Asiana, 3(2), 91–100. 

 

Aminah, M., Lustyantie, N., & 

Chaeruman, U. A. (2025). A 

sociolinguistic approach to 

language levels in social 

interaction and cultural identity. 

Journal La Edusci, 6(1), 28–47. 

 

Bal, N. G., & Savas, P. (2022). 

Intercultural language teaching 

and learning: Teachers’ 

perspectives and practices. 

Participatory Educational 

Research, 9(6), 268–285. 

 

Barungi, C., Ndayisaba, V., 

Ntibanyurwa, S., Irankunda, A., 

& Nyirahabineza, P. (2024). 

Empowering Learners to 

Improve English Language 

Performance through Group 

Discussion Strategy in Selected 

Secondary Schools in Rwanda. 

African Journal of Empirical 

Research, 5(3), 84–93. 

 

Brainee, H. J. (2024). Investigating 

the impact of cultural awareness 

on language learners’ 

motivation and proficiency. 

Journal of Gender, Culture and 

Society, 4(1), 29–38. 

 

Catacutan, A., Kilag, O. K., Diano Jr, 

F., Tiongzon, B., Malbas, M., & 

Abendan, C. F. (2023). 

Competence-based curriculum 

development in a globalized 

education landscape. 

Excellencia: International 

Multi-Disciplinary Journal of 

Education (2994-

9521), 1(4), 270–282. 

 

Ferrero, D. H. (2024). Methods for 

cross-cultural curriculum 

design and implementation in 

contemporary international 

schools [Unpublished doctoral 

dissertation]. Selinus University 

of Science and Literature. 

 

Hossain, K. I. (2024a). Literature-

based language learning: 

Challenges, and opportunities 

for English learners. 

Ampersand, 13, 100201. 

 

Hossain, K. I. (2024b). Reviewing the 

role of culture in English 

language learning: Challenges 

and opportunities for educators. 

Social Sciences & Humanities 

Open, 9, 100781. 

 

 



 

Nur Afifah Aminah Hasanah, Wahyu Lestari, Zainuddin 

 

331 

 

Ishida, A., & Sekiyama, T. (2024). 

Variables influencing students’ 

learning motivation: Critical 

literature review. Frontiers in 

Education, 9, 1445011. 

 

Islam, R. (2022). Teaching speaking 

skill of English as foreign 

language in secondary school 

level. Journey: Journal of 

English Language and 

Pedagogy, 5(2), 229–239. 

 

Karimova, B., Ailauova, Z., 

Nurlanbekova, Y., & Bazylova, 

B. (2024). Cultivating students’ 

cross-cultural and linguacultural 

competences’: Navigating 

challenges and opportunities. 

Journal of Social Studies 

Education 

Research, 15(3), 400–423. 

 

Khan, M. A. H., Ayaz, N., Shahab, 

M., Ali, A., Gul, N., & Khan, 

A. (2025). Westernization vs. 

indigenous traditions: a critical 

study of culture wars through 

the lens of cross-cultural 

communication and pragmatics. 

Annual Methodological Archive 

Research Review, 3(4), 327–

339. 

 

Lantolf, J. P., & Poehner, M. E. 

(2023). Sociocultural theory 

and classroom second language 

learning in the East Asian 

context: Introduction to the 

special issue. The Modern 

Language Journal, 107(S1), 3–

23. 

 

Li, C., Fang, Y., & Derakhshan, A. 

(2025). Unlocking the interplay 

among Chinese EFL Learners’ 

L2 motivation, regulatory focus, 

and language learning 

achievement: From a regulatory 

focus theory perspective. 

Learning and Motivation, 91, 

102141. 

 

Liera, R. (2023). Expanding faculty 

members’ zone of proximal 

development to enact collective 

agency for racial equity in 

faculty hiring. The Journal of 

Higher Education, 94(6), 766–

791. 
 

Liu, S., Gao, S., & Ji, X. (2023). 

Beyond borders: exploring the 

impact of augmented reality on 

intercultural competence and L2 

learning motivation in EFL 

learners. Frontiers in 

Psychology, 14, 1234905. 

 

Lu, H., & Fang, F. (2025). Revisiting 

Chinese English learners’ 

perceptions of English as a 

global language: A qualitative 

case study. Porta Linguarum 

Revista Interuniversitaria de 

Didáctica de Las Lenguas 

Extranjeras, 43. 

 

Ma, D., & Wang, Y. (2024). Does the 

work environment matter in 

shaping English as a foreign 

language teachers’ teaching for 

creativity: a mixed‐methods 

investigation into the roles of 

perceived climate, peer group 

interaction, and supervisory 

relationship. International 

Journal of Applied Linguistics, 

1-21. 

https://doi.org/10.1111/ijal.1262

4 

 

 



 

Language and Education Journal, Volume 10, No.2, November 2025 

 

332 

 

Murali, V., Chaitanya, E. K., & 

Reddy, R. S. (2025). Building 

bridges: Enhancing engineering 

students’ English skills for 

global success. International 

Journal of Research in English, 

6(2), 498–504. 

 

Nemouchi, L., & Byram, M. (2025). 

Intercultural competence. The 

Handbook of Plurilingual and 

Intercultural Language 

Learning, 43–57. 

 

Pandey, D. R. P. (2024). Multicultural 

classroom: Challenges and 

opportunities for teachers. 

Population Dynamics: 

Navigating the Educational 

Landscape, 8–15. 

 

Pawlak, M., Csizer, K., Kruk, M., & 

Zawodniak, J. (2025). 

Investigating grit in second 

language learning: The role of 

individual difference factors 

and background variables. 

Language Teaching Research, 

29(5), 2093–2118. 

 

Rahman, L. (2024). Vygotsky’s zone 

of proximal development of 

teaching and learning in STEM 

education. International 

Journal of Engineering 

Research & Technology, 13(8), 

389–394. 

 

Ryan, R. M., & Deci, E. L. (2020). 

Intrinsic and extrinsic 

motivation from a self-

determination theory 

perspective: Definitions, theory, 

practices, and future directions. 

Contemporary Educational 

Psychology, 61, 101860. 

 

Shamoa-Nir, L., & Milford, S. 

(2025). Identity development in 

multicultural experiences: The 

role of ethnic relations and 

cultural awareness. 

International Journal of 

Intercultural Relations, 108, 

102210. 

 

Velmurugan, P. R., Catherine, S., 

Vettriselvan, R., EP, J., & 

Rajesh, D. (2025). Innovative 

intercultural communication 

training in translator education: 

Cultivating cultural 

competence. In Cutting-Edge 

Approaches in Translator 

Education and Pedagogy (pp. 

217–244). IGI Global Scientific 

Publishing. 

 

Vespone, B. (2023). Co-constructing 

teaching and learning in higher 

education: A literature review 

of practices and implications. 

Journal of Learning 

Development in 

Higher Education, 27 

 

Zainuddin, Z., & Wafi, A. (2024). 

Implementation of Arabic and 

English learning to improve the 

speaking skills of female 

students at Nurus Salafiyah 

Islamic Boarding School 

Probolinggo city. Insya: 

Journal of Arabic Studies, 2(2), 

1–14. 
 

 

 


